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Abstract
The objectives of this research were to find out: (1) the different effect between
colaborrative and competitive instructional strategy toward Islamic Education
achievement, (2) the difference of the Islamic Education achievement between
student with high learning motivation and low learning motivation, and (3) the
interaction between instructional strategy and learning motivation toward
Islamic Education achievement. The instrument used to measure the Islamic
Education achievement was a multiple choice test. The instrument used to
measure the students’ learning motivation was questionnaire. The normality test
used Liliefors and the homogeneity test was Fisher test and Bartlett test. The
data analysis technique was Analysis of Variance with two-way at the level of
significance o = 0,05 followed by Scheffe test. The research findings were: (1)
on average the students’ Islamic Education achievement taught with

colaborrative instructional strategy was X = 28.14 which was higher than the
average the students’ Islamic Education achievement taught with competitive

instructional strategy, which was X = 27.07 with F count = 35.08 > Frapie = 3.96,
(2) on average the student’ Islamic Education achievement with high learning

motivatione was X = 29.91, which was higher than the student’ Islamic

Education achievement with low learning motivation was X = 26.05 with F count
= 4.28 > F wnle = 3.96, and (3) there was an interaction between instructional
strategy and learning motivation toward Islamic Education achievement with F
count = 9,94 > F tapie= 3.96.

Keywords: Collaborative And Learning Strategies, Learning Motivation

Introduction

The competencies that are expected to be obtained by students after
studying Islamic Religious Education have not been achieved optimally.
Competencies that have not been maximally achieved by students can be caused
by various factors, including the difficulty of students understanding teaching
materials and coupled with the inability of teachers to choose or design varied
and appropriate learning strategies to attract students' interest. It also does not
maximize the use of various learning media or learning formulations that do not
focus on understanding that can demonstrate activities that can be seen,
criticized, and improved.
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In addition, the learning process that has not maximized the potential of
students both physically and psychologically in order to absorb more
information results in students being less and not motivated to learn. Though
motivation is needed to generate student interest in learning. Santrock
(2008:510) states that motivation is a process that gives enthusiasm, direction,
and persistence of behavior.

One of the efforts that can be done to improve learning outcomes is to
improve the quality of learning by implementing better learning strategies.
Learning activities are the core of educational activities that cannot be separated
from the role of the teacher. The ability of teachers to master learning design to
plan, design, implement and evaluate as well as provide feedback is an
important factor in achieving learning objectives. The ability of teachers to
master learning materials, teaching styles, use of media, determining strategies
and choosing learning methods is an effort to expedite the learning process and
improve learning outcomes.

The right learning strategy to be applied is an option if you want learning
to be effective and efficient, as revealed by Slameto (2005:65) so that students
can learn well, the learning strategy is carried out effectively and efficiently. It is
said to be effective if the learning strategy produces what is expected or in other
words the goal is achieved. It is said to be efficient if the learning strategy
applied uses relatively minimum energy, effort, cost and time.

There are various types of learning strategies that teachers can use in the
classroom, including contextual strategies, cooperative strategies, collaborative
strategies and so on. With collaborative learning, students who have learning
difficulties can be helped by their friends. However, it should be realized that
there is no best or worst strategy, because this strategy has advantages and
disadvantages. In this case, Sudjana (2002:76) states that each method has
advantages and disadvantages.

The learning strategies used by teachers so far have not been optimal so
that it causes student boredom which results in low learning outcomes. To
reduce or even avoid learning strategies that are too monotonous, various
teaching strategies are sought that are more effective in creating multi-
directional communication, so that it is hoped that it will also lead to and
increase proactive interactions in learning Islamic Religious Education.

One of the strategies that can be applied by teachers in learning
collaborative strategies. Collaborative learning strategy is group learning in
which students learn through interaction with each other with fellow group
members on the basis of a positive sense of interdependence, a sense of personal
and group responsibility so that each student can maximize his potential both for
his personal interests and for the interests of the group.

Gunawan (2004:87) states that there are five important elements that
must exist in collaborative learning, namely: (1) positive independent (feelings
of togetherness), (2) face-to-face interaction or face-to-face mutual support
(helping each other, respecting each other, congratulating and celebrating
mutual success, (3) individual and group responsibility for learning success, (4)
interpersonal and small group communication skills (communication, trust,
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leadership, decision making and management and conflict resolution), and ( 5)
group processing (reflecting on their function and ability to work together as a
group and how to be able to perform better.

The results of the study show the advantages of applying collaborative
learning strategies in increasing student learning outcomes, including: (1) the
results of Roqoiyah's research (2016) found that there was an increase in
learning achievement of Islamic religious education through collaborative
learning models in fifth grade students of SD Negeri Sukosongo in the 2015
academic year/ 2016, where the average learning achievement from cycle | was
62.54 to 81.67 in cycle 1l and the value of classical learning mastery was from
33.33% to 91.67%, (2) the results of Santoso's research (2013) show that there
are the significant difference in the effectiveness of the collaborative learning
model on physics learning outcomes compared to the lecture method. The
average student learning outcomes using the collaborative learning model is
12,949 better than the lecture method, which is 10.949, so it can be said that the
collaborative learning model applied in the learning process will result in an
increase in student learning outcomes that are better than the lecture method,
and (3 The results of Yenni's research (2015) show that student learning
outcomes taught using a collaborative learning model are better than student
learning outcomes taught using a quantum teaching learning model on tax
material for class VIII SMPN 1 Makmur students.

The selection of the right learning strategy is absolutely necessary,
however, the acquisition of student learning outcomes in Islamic Religious
Education is also influenced by the characteristics of the students themselves,
namely learning motivation, for example in a collaborative learning process, a
teacher should be able to know and understand the characteristics of students'
learning motivation. By knowing the level of student learning motivation, a
teacher can adjust, compile and create relevant teaching materials to assist and
direct students' readiness to receive subject matter in collaborative learning and
competitive learning.

Taking into account the characteristics of Islamic Religious Education
learning above, the characteristic factors of learning motivation also influence
the level of success in achieving learning success. As previously explained,
there are differences in student characteristics that affect individual personality
development, including learning motivation. Where students with high learning
motivation characteristics are more likely to develop their learning success than
students with low learning motivation characteristics.

Students with high learning motivation characteristics in Islamic
Religious Education learning show a strong drive to be oriented towards
achieving maximum Islamic Religious Education learning outcomes than
students with low learning motivation characteristics. Students with low learning
motivation have characteristics such as: pessimistic, passive, quiet, and difficult
to adapt to other people. This kind of characteristic when given a collaborative
strategy that emphasizes cooperation and interaction with other students has less
influence on them. On the other hand, a competitive strategy will have a positive
impact on those who have low learning motivation. Because it is more aloof and
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difficult to get along with, the work done will be more effective when done
alone than together with other people. Therefore, if this type is given a
competitive strategy, it will have a better effect than a collaborative strategy.

The results showed that students' learning motivation was related to the
achievement of learning outcomes, including: (1) the results of Santoso's (2013)
research. The correlation coefficient of student learning motivation using
collaborative learning models with physics learning outcomes was r = 0.805 or
R2 = 0.648, which means that the effect of student learning motivation on
physics learning outcomes is 64.8% and the rest is influenced by other factors,
(2) the results of Sunadi's research (2015) show that learning motivation has a
partially significant effect on learning achievement in Economics subjects in
class XI IPS at SMA Muhammadiyah 2 Surabaya with a significance level of =
5%. This can be seen from the results of data analysis which shows the tcount
value of 2.10 which is greater than ttable of 1.99 and (3) the results of research
by Zulhafizh, Atmazaki, and Syahrul (2013) show that there is a positive and
significant relationship between learning motivation and Indonesian language
learning outcomes. In this case learning motivation contributes to learning
outcomes of 11.3%.

Research Methods

The population of this research was all students of Grade V SDN 065015
Medan Tuntungn District consisting of two classes. The sampling technique
applied was cluster random sampling taught with colaborrative instructional
strategy and the students taught with competitive instructional strategy. The
instrument used to measure the Islamic Education achievement was a multiple
choice test. The instrument used to measure the students’ learning motivation
was questionnaire. The normality test used Liliefors and the homogeneity test
was Fisher test and Bartlett test. The data analysis technique was Analysis of
Variance with two-way at the level of significance a. = 0,05 followed by Scheffe
test.

Research Result and Disscussion

The results of this study have shown that the group of students at SDN
065015 Medan Tuntungan who were taught with collaborative learning
strategies obtained higher Islamic Religious Education learning outcomes than
the group of students who were taught with competitive learning strategies,
where the average value of Islamic Religious Education learning outcomes was
It was found that students of SDN 065015 Medan Tuntungan who were taught
with collaborative learning strategies were higher than students taught by
competitive learning strategies.

These findings indicate that to teach Islamic Religious Education
material, it is more appropriate to use a collaborative learning strategy than a
competitive strategy. The findings of this study support the results of research
by Payong (2005) and Yuni (2001). Payong's research on the Effect of
Collaborative and Competitive Learning Strategies and Learning Motivation on
Civic Education Learning Outcomes of SMA 03 Jakarta Students found that
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students who took learning with a collaborative strategy showed higher learning
outcomes for Citizenship Education compared to students who participated in
learning with a competitive strategy. For students who have high learning
motivation, collaborative learning strategies have a high impact on learning
outcomes compared to competitive strategies. However, for students who have
low learning motivation, both collaborative strategies and competitive strategies
do not have a different effect.

Yuni's research on the Influence of Collaborative Learning Strategies
and Locus of Control on Physics Learning Outcomes at SMP 1 Pematang
Siantar found that students who took lessons with collaborative learning
strategies showed higher learning outcomes than students who took lessons with
competitive strategies. Furthermore, when viewed from independent learning,
there is no significant difference from the application of collaborative and
competitive learning methods.

The first hypothesis states that the learning outcomes of Islamic
Religious Education among students of SDN 065015 Medan Tuntungan who
were taught by collaborative learning strategies were higher than those of
students who were taught by competitive learning strategies. This is
understandable because through collaborative learning strategies can encourage
students to be active in learning as explained by Jonassen (1996) that
collaborative learning is a small group learning where students work together to
maximize their own learning outcomes and the learning outcomes of other group
members. The collaborative learning process is not just working together in a
group but the emphasis is more on a learning process that involves a complete
and fair communication process in the classroom.

Collaborative learning strategy aims to foster student participation in
doing exercises proposed by the teacher in learning, foster discussion among
students in finding causes and solutions to these issues or problems. Therefore,
the teacher's role in collaborative learning is as a facilitator who directs students
to discover and construct their own knowledge.

Collaborative learning strategy is a strategy in learning in the form of
learning groups that work together. Therefore, in collaborative learning there is
interaction, cooperation and mutual need among the members of the study
group. The measure of success is determined based on the extent to which the
learning group achieves the target. In this activity, cooperation, personal
responsibility and mutually supportive interactions are needed because the
success of the group is determined by the success of the individual members
involved in it.

On the other hand, competitive learning strategies emphasize personal
effort to achieve the goals that have been set. Interaction between fellow friends
is very lacking and each individual is oriented towards achieving maximum
results. The scoring and reward system becomes a reference to determine
whether someone wins or loses in achieving the set targets.

Implementation of Islamic Religious Education learning by applying
collaborative learning strategies, the teacher's role is to facilitate the division of
study groups, provide group assignments which of course begin with exposure
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to the important points of the teaching material. Then students interact in their
groups and create positive interdependence among students, the division of work
and responsibilities is well established.

The implementation of Islamic Religious Education learning by applying
competitive learning strategies, the teacher's role is the main transmitter of
teaching materials, then students are given individual assignments. During the
learning process individually, students work to prepare their respective
assignments. Therefore, there is less interaction between students and there is no
division of labor, so that the results of student work are individual work.
Therefore, smart students have no difficulty in completing these tasks, while
slow students will of course have difficulty completing tasks.

Collaborative learning strategies are more likely to enable students to
learn to understand the subject matter of Islamic Religious Education because it
is carried out in a shared learning community among students. Students in
collaborative learning activities can learn together to solve problems or complete
tasks together, students who do not understand the subject matter of Islamic
Religious Education can ask their friends who are more mastered. Whereas in
competitive learning, students learn individually, therefore if students have
difficulty solving problems or completing assignments, these students have their
own difficulties because other students do not provide support or assistance.

The statement above is in line with Davis' (1993) study of collaborative
strategies, namely: (1) students work in teams to master the subject matter, (2)
teams or groups are formed varying from students who have high, medium, and
low academic performance, (3 ) the team consists of members who vary in terms
of gender, and race, and (4) the reward system is group-oriented, not individual,
while Hill and Hill (1996) that there are two important elements that are always
present in collaborative activities namely common goals and positive
interdependence.

The findings of this study support and confirm the results of previous
research conducted by Nurfiatin, Sunarto, Sudarno (2016) showing a
collaborative learning model accompanied by a quantum teaching strategy can
improve student learning outcomes in the subject of Marketing Strategy class X
PM 1 SMK Negeri 6 Surakarta. This can be seen in the final student learning
outcomes, the percentage of completeness is 46.67% or 14 students. In the first
cycle the percentage of students' final learning outcomes increased by 70% or 21
students. Then in the second cycle there was an increase again in the final
learning outcomes of students to 86.67% or 26 students.

The results of research by Lasidos and Matondang (2015) show that the
application of collaborative learning can improve student activities and learning
outcomes in subjects applying the basics of technical drawing. Where the
average value of student learning activities in the first cycle is 68, increasing to
82 in the second cycle. Data on student learning outcomes in the first cycle
obtained 16 students (80%) for the incompetent category and 4 students (20%)
for the competent category. Cycle 1l obtained 16 students (80%) for the
competent category and 4 students (20%) for the very competent category. The
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average value of learning outcomes in the first cycle is 70, increasing to 85 in
the second cycle.

The results of research by Azis, Adnan, Muis, Musawwir, and Faisal
(2013) show that the applied collaborative learning has succeeded in increasing
student learning activities. This is because, all stages of learning activities
emphasize student involvement from the beginning to the end of learning.

The results of research by Rofiq, Widodo, Fajartanni (2014) show that
student learning outcomes treated with collaborative learning models are higher
than student learning outcomes treated with direct learning models in the subject
of Reading Engineering Drawings. Where the calculation results show Fh = 7.26
> Ft(a= 0.05) = 3.98 and Ft (a= 0.01) = 7.01. Where students who follow the
collaborative learning model have an average learning outcome of 25.39 while
those who follow the direct learning model have an average learning outcome of
20.61.

If it is further noted that in the collaborative learning strategy the average
learning outcomes of Islamic Religious Education students with learning
motivation are higher than the learning outcomes of students with low learning
motivation. While in the competitive learning strategy, the average learning
outcomes of Islamic Religious Education students with low learning motivation
are higher than the results of Islamic Religious Education students with high
learning motivation.

This shows that the ability of learning motivation is significant enough to
distinguish student learning outcomes, where the learning outcomes of students
with high learning motivation are more appropriate to be taught with
collaborative learning strategies while students with low learning motivation
abilities are more appropriately taught by competitive learning strategies.

Testing the second hypothesis shows that the learning outcomes of
students with high learning motivation are higher than the learning outcomes of
students with low learning motivation. These results prove that learning
motivation is significant for differentiating the learning outcomes of Islamic
Religious Education. Learning motivation in this study is categorized into two
categories, namely high and low.

The results of data analysis as a whole obtained that the average learning
outcomes of students with high learning motivation were better than the learning
outcomes of students with low learning motivation. This indicates that students
with high learning motivation on average have better Islamic Religious
Education learning outcomes than students with low learning motivation. Thus,
students with high learning motivation understand and master the subject matter
of Islamic Religious Education better than students with low learning
motivation.

This is understandable because students with students with high learning
motivation characteristics are generally those who are easy to get along with,
active, optimistic, passionate, lively, enthusiastic, have high empathy, sympathy
and persuasion. While the characteristics of low learning motivation have
characteristics such as: difficult to get along, happy to be alone, indifferent,
pessimistic, passive, quiet, and difficult to adapt to other people. Because of this

172



Dharmawangsa: International Journals of The Social Science, Education
and Humanities Page:165-177

P-I1SSN : 2716-51132
E-ISSN ; 272.078)

difference in the characteristics of learning motivation, it is predicted that it will
have an influence on the achievement of student learning outcomes in Islamic
Religious Education.

Islamic Religious Education learning materials in the form of a set of
knowledge, forms of skills and the cultivation of attitudes and values in the
context of Islamic Religious Education disciplines. In addition, Islamic
Religious Education learning is expected to develop thinking skills that can
develop knowledge, skills and self-confidence. Likewise, the learning outcomes
of Islamic Religious Education are a description and level of cognitive ability in
the form of knowledge and skills in the form of facts, concepts, procedures and
principles.

Taking into account the characteristics of Islamic Religious Education
learning above, the characteristics of learning motivation factors also influence
the success rate of achieving the success of Islamic Religious Education
learning. As previously explained, there are differences in student characteristics
that affect individual personality development, including learning motivation.
Where students with high learning motivation characteristics are more likely to
develop their learning success than students with low learning motivation
characteristics. Students with high learning motivation characteristics in learning
Islamic Religious Education will show a strong drive to be oriented towards
achieving maximum Islamic Religious Education learning achievement than
students with low learning motivation characteristics.

The findings of this study support and confirm the results of previous
research conducted by Warti (2016) which found there was a positive influence
between students' learning motivation and students’ mathematics learning
outcomes. With the regression equation Y=a+bx=29.65 +0.605x. The
correlation coefficient r = 0.974 is significant at = 0.05.

The results of Sulistyo's research (2016) showed an increase in student
motivation and learning activities in the first, second and third cycles. In the first
cycle, the students' learning motivation was 47%, the second cycle was 63% and
the third cycle was 76%. Student learning activities in the first cycle are 32%,
the second cycle is 53%, and the third cycle is 77% as a result of the
implementation of learning strategies.

The results of Nurdin's research (2015) show that learning motivation
has a relationship with learning achievement in civic education. The value of the
coefficient of determination (R2) of 0.504 means that 50.4% of learning
motivation has a relationship with learning achievement of civic education,
while the remaining 49.6% (100% - 50.4%) is influenced by other factors. This
can be seen from the results of data processing, the value of tcount = 7,933>
ttable value at 5% = 1,670.

The results of research by Hamdu and Agustina (2011) show that there is
a significant influence between motivation on student achievement. This means
that if students have motivation in learning, their learning achievement will be
good (high). Conversely, if students have bad habits in learning, their learning
achievement will be bad (low). The magnitude of the correlation coefficient (r)
is 0.693, which is greater than 0.491 with a significant level of 1%.
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Testing the third hypothesis there is an interaction between learning
strategies and learning motivation in influencing students' learning outcomes of
Islamic Religious Education. If we look at the average learning outcomes in
groups of students with high learning motivation and being taught by
collaborative strategies, it is better than the average learning outcomes for
groups of students with high learning motivation and taught with competitive
learning strategies.

The average learning outcomes of Islamic Religious Education in groups
of students with low learning motivation and being taught by collaborative
strategies is lower than the average learning outcomes of groups of students with
low learning motivation and taught by competitive strategies. This means that
for groups of students with low learning motivation, it is better to use
competitive learning strategies than using collaborative learning strategies.
Thus, it can be concluded that learning strategies and learning motivation
significantly affect students' learning outcomes of Islamic Religious Education.

Collaborative learning strategies allow students to search and reconstruct
information/knowledge by collaborating or collaborating with their classmates.
Therefore, in collaborative learning, students interact with their environment in
order to find the widest possible information. This is in line with the expression
of Gunawan (2004: 197) that the advantages of collaborative learning are:
training care, attention and willingness to share, increasing respect for others,
training emotional intelligence, prioritizing group interests over personal
interests, honing interpersonal intelligence, training skills work together, train
the ability to listen to other people's opinions, conflict management,
communication skills, students are not ashamed to ask their own friends, speed
and learning outcomes increase, speed and learning outcomes increase rapidly,
improve memory of the material studied, increase motivation and learning
atmosphere .

While the weakness of collaborative learning is that students who are
smarter if they do not understand the real purpose of the learning activity
process, they feel disadvantaged because they have to bother helping their
friends, smart students will also object because the value they get is determined
by the achievements or achievements of their group. If cooperation cannot be
carried out properly, only smart and active students will work.

The influence of collaborative and competitive strategies can have
variations when viewed from the learning motivation of students. Students with
high learning motivation are generally sociable, active, optimistic, passionate,
lively, enthusiastic, have high empathy, sympathy and persuasion.

These characteristics are very suitable and develop well when the
activities are carried out in groups. It means that the use of a collaborative
strategy with students who are motivated to learn will provide more effective
influence and results than the use of a competitive strategy. Thus, it can be
assumed that the effect of a collaborative strategy on student learning outcomes
with high learning motivation will be better than the use of a competitive
strategy.
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Therefore, there is a difference in the effect of collaborative and
competitive strategies on the learning outcomes of students who are highly
motivated to learn where collaborative strategies are thought to have a better
effect than competitive strategies.

Students with low learning motivation have characteristics such as:
difficult to get along with, likes to be alone, indifferent, pessimistic, passive,
quiet, and difficult to adapt to other people. This kind of characteristic when
given a collaborative strategy that emphasizes cooperation and interaction with
other students has less influence on them.

On the other hand, a competitive strategy will have a positive impact on
those who have low learning motivation. Because it is more aloof and difficult
to get along with, the work done will be more effective when done alone than
together with other people. Therefore, if this type is given a competitive
strategy, it will have a better effect than a collaborative strategy. Thus, it is
suspected that there are differences in the effect of collaborative strategies and
competitive strategies on student learning outcomes, where students who are
given a competitive strategy will be better at spurring the spirit of achievement
and enthusiasm to compete with their classmates.

Conclusions and Recommendations
The conclusions that can be drawn from the research findings are as
follows:

1. The learning outcomes of Islamic Religious Education students at SDN
065015 Medan Tuntungan who were taught with collaborative learning
strategies were higher than the average learning outcomes of Islamic
Religious Education students at SDN 065015 Medan Tuntungan who
were taught with competitive learning strategies. Thus the collaborative
learning strategy is more effectively applied in learning Islamic
Religious Education by providing an effective contribution of 15.05%.

2. The learning outcomes of Islamic Religious Education students at SDN
065015 Medan Tuntungan with high learning motivation were higher
than the average Islamic Religious Education learning outcomes with
low learning motivation by providing an effective contribution of
14.60%.

3. There is an interaction effect between learning strategies and learning
motivation, where for students of SDN 065015 Medan Tuntungan with
high learning motivation it is more appropriate to use collaborative
learning strategies, while students with low learning motivations are
more appropriate to use competitive learning strategies.

Based on the conclusions and implications of the research, the
suggestions that can be conveyed are:

1. Principals should renew their learning activities by implementing
collaborative learning strategies because through this research it is
proven that collaborative learning strategies can improve learning
outcomes.
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2. To Islamic Religious Education teachers, it is necessary to look at the
characteristics of students' learning motivation in implementing learning
strategies. Where students with high learning motivation are more
appropriate to use collaborative learning strategies and students with low
learning motivations, competitive learning strategies should be used for
Islamic Religious Education subjects.

3. To other researchers who want to research more about collaborative
learning strategies and competitive learning strategies, they should add
the controlled variables so that wider knowledge is obtained about
collaborative learning strategies and competitive learning strategies.
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